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Evidence used to inform self-evaluation 

 

This self-evaluation of the school’s effectiveness is based upon the following range of evidence: 

 Ofsted Report 

 HIP visit November 2021. 

 External financial consultation March 2022 

 Analysis of data on student achievement, attendance, behaviour, and exclusion 

 Reports following visits by the School’s Improvement Partner (HIP) 

 Reviews of the school development plan  

 The outcomes of SLT half-termly monitoring of teaching and learning. 

 Learning walks/Poppins 

 Staff appraisals 

 CPD programme and evaluation  

 Student Council minutes 

 Minutes of full governing board meetings 

 Minutes of the School Improvement Committee 

 Governors’ skills audit 

 Governors’ self-review and annual progress check 

 Governors’ annual plan of work 

 Governor training record 

 Governors visit reports. 

 Governor report on the use of the pupil premium  

 Audit of the website 

 Headteacher’s termly reports to governors. 

 Annual safeguarding report  

 Annual health and safety audit 

 Asset management plan  
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Characteristics of the school 

 
 The Valley School is a special school for students in Key Stages 3 and 4 with learning 

difficulties.  All students have education health care plans (EHCPs).  Students’ needs include, 
for example, autistic spectrum disorder, attention deficit hyperactivity disorder, oppositional 
demand avoidance, attachment disorder, pathological demand avoidance, obsessive 
compulsive disorder, and post-traumatic stress disorder. 

 In recent years, the school’s intake has changed.  Due to lack of places in neighbouring SEMH 

provisions, it now accepts an increasing number of students experiencing social, emotional 

and mental ill health.  

 Currently there are 162 students on roll. 

 Our PAN has been for 155 students but we are over this number due to the pressure for 

school places at a County level.  Due to an in-year financial deficit I have plans to increase 

the PAN to 175 to help counteract this.   

 Even with increased numbers, historically there have been difficulties in provision arising as 

the County have refused to pay the Top-up funding for the first three percent of students 

over this number.  This has meant that there is less money per student across the school. 

 After persistent campaigning from Headteachers, the Top-up funding will now be paid from 

September 2022. 

 We were hoping to move in to a new build in April 2023.  This has been put on indefinite 

hold due to continual rises in costs. 

 Unfortunately the potential investment in the new build means no investment in this old 

one. 

 The running costs of the old build are exponentially expensive.  

 Students are largely from Northern and Eastern areas of Hertfordshire and therefore most 

students arrive and leave by taxi. 

 A large majority of our students are from areas of high deprivation.  According to the 

Government Deprivation Indicators, students live in areas with a mean deprivation of 58% 

with 45% having no or low qualifications. 

 The school has a high pupil premium percentage compared to other local schools in 
Hertfordshire. This is currently around 46%   

 Currently 7 students are in the care of the local authority. 

 External alternative provision is available to students in all years, where necessary.  This 

includes provision in local businesses, garden centres, local schools and bespoke providers 

such as The Block in Hitchin, Enemy of Boredom in Letchworth and Learning To Listen. 

 The school also has strong links with the nearby Barnwell School, North Herts Educational 
Support Centre, North Herts College, other Hertfordshire special schools and the local DSPL, 
all of which help to support its work and provide greater learning opportunities for students. 

 Despite Covid we have continued to expand our network of Alternative Providers to meet 
the needs of our most vulnerable students.  New links have been forged with Learning to 
Listen and Waste Not Want Not.  
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Overall Effectiveness 

Grade:  Good  

Reason for the grade:  

 
External Ratification shows that safeguarding is effective, students have an appropriate 
curriculum, receive a good standard of teaching, behave well and the school is well lead and 
managed. Ofsted 2018 
 
Safeguarding (Good) 
 

 Safeguarding is effective and external monitoring from HMI and our School Improvement 

Partner has evidenced this.  (HIP report Nov 2021) 

 We review our safeguarding processes regularly with staff, the designated safeguarding 

leader, and governors. 

 Rigorous and robust systems for safeguarding have been established to ensure all statutory 

safeguarding requirements have been met. (Ofsted 2018)  

 Leaders, governors, and staff can talk confidently about their safeguarding responsibilities 

and what they do to keep students safe.  

 The designated safeguarding leader has overseen the introduction of CPOMS, an online 

system for recording concerns.  

 Staff receive regular training on this system, alongside additional child protection training. 

 We regularly update staff on changes to KCSIE and similar documents.  Recent training 

regarding Peer-on-Peer abuse is one such example. 

 A Peer-on-peer policy has been written in to support increased vigilance.  

 Our processes are rigorous, and the CPOMS system shows that staff increasingly display 

safeguarding curiosity that mitigates risks to students’ safety.  

 The single central record is well maintained, showing that statutory safeguarding checks on 

adults working at the school are undertaken and recorded. This is now further scrutinised 

through an online prompting system 

 The designated safeguarding lead meets regularly with the safeguarding governor to audit 

safeguarding provision at The Valley. 

 Our safeguarding files are detailed and comprehensive.  

 Staff actions are thorough, and we can show that we prompt other agencies when we feel 

their responses are not swift enough.  

 Our improved processes allow us to collate information and make referrals efficiently so 

that we can protect the school’s most vulnerable students more effectively.  

 These actions to safeguard students are carried out without delay, and records detail any 

subsequent checks that staff make on students’ welfare.  

 We have formed stronger partnerships with other agencies, especially the police allowing 

us to collate information from different sources to enhance the overall picture regarding 

students’ safety.    
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 Behaviour and Attitudes to Learning 

 We are a therapeutic school, and this is embedded in our day-to-day practice. 
 We have embraced Herts Steps and we effectively use Anxiety Mapping; behaviour plans 

etc. to build up a comprehensive understanding of our students.   
 We use  SIMS data (moving to Arbor April 2022) to analyse behaviour information at weekly 

Head of Year meetings.    We use this information to prevent incidents from occurring or to 
de-escalate situations when the need arises. 

 Our system focuses on rewarding students who behave well. Students are keen to do well 
because they value these rewards. 

 
Curriculum 
 
Intent  
At The Valley our credo is to create an atmosphere of purpose, happiness, and kindness, driven by 
the core values of “Different for Different.”. These are the qualities we look to build on as we seek 
to form young people who will not only go on to be successful in their lives but, make a meaningful 
contribution to society. 

Promoting academic competency in harmony with mental health and social stability, the 
curriculum at The Valley School is broad, balanced, challenging and engaging. We prepare students 
for the future by providing opportunities, responsibilities, and experiences which they will 
encounter after leaving The Valley. 

Implementation 
Our curriculum is based on the National Curriculum and is broadly divided into Key Stage 3 (Years 7 
to 9) and Key Stage 4 (Years 10 & 11). Key Stage 3 is taught through half-termly themes, whereas 
Key Stage 4 is taught through vocational options.  Alongside this we have created a series of 
enrichment activities that are focussed on developing the learning of resilience, self-regulation, 
independence and social skills. 

To ensure we cater for the needs of all our students we employ a variety of strategies including 
alternative education programmes, hybrid, and bespoke timetables. This allows for flexible and 
adaptive teaching, differentiated to both support and challenge students of all abilities. 

We acknowledge that literacy and numeracy levels are a key driver in the implementation of a 
purposeful and high-quality curriculum. Therefore, we have a dedicated literacy and numeracy 
programme, implemented to improve reading, writing, comprehension, and numeracy of students. 

Moving into Key Stage 4 students follow both a core and option curriculum. The option curriculum 
allows students to progress further in areas in which they have an interest. 
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We offer a wide range of qualifications; these include GCSE, BTEC, Functional Skills, Entry Level 
Certificates, OCR Cambridge National Awards, and we are planning to introduce the Duke of 
Edinburgh Award. 

 

Impact 
We measure impact of the curriculum through academic performance; learning walk/Poppins; 
social and emotional skill development; attendance; student feedback and external agency 
support.  This integrated approach allows for focussed strategic planning and continuous 
professional development in areas such as teaching and learning, assessment, and specialist 
provision for students with LD needs such as ASD, ADHD, ODD and Dyslexia.  
 
Assessment 
 

 New methods of using assessment data have been embedded since the last inspection. 

 All staff explore what is holding any students back, including the most able and plan 
strategies accordingly.  

 Governors receive detailed data highlighting good progress and areas for development on a 
regular basis. 

 Frameworks have been put into place for all subjects which are skills and knowledge based 
and clearly show what individual students need to learn next to make good or better 
progress.  
 

Teaching and Learning 
 

 Lesson observations, learning walks and general monitoring revealed that progress in all 
lessons is at least good although two unqualified teachers needed support with adaptations 
and checking for learning.  Both staff are currently being mentored and supported through 
coaching. 

 Training occurs every Monday to include topics such as Learning Behaviours, how we learn, 
Effective Assessment, etc. 

 
Governors 

 There have been changes to the governing board which has included a new Chair. 
 All governors are linked to areas of the school’s provision, are well informed and bring a 

range of valuable experience and essential skills to their roles.  
 Governors are fully involved in the safeguarding processes and check regularly to ensure that 

incidents are dealt with quickly and appropriately.  
 Safeguarding is a standing item on the agenda for all Governing board meetings. 
 Regular reports, which governors’ question at length, enable them to accurately track 

improvements over time.  
 Unfortunately, due to Covid the planned regular visits to allow Governors to monitor 

Teaching and Learning and the quality of provision have had to be suspended. 
 To counteract this, Governors receive regular updates and are rigorous in their role as critical 

friends. 
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 Governors receive training at the start of all Governing Board meetings to ensure they are up-
to -date with school developments. 
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Quality of Education 

Grade: Good 

 
Reason for the grade:    

 The Last inspection reported that; 
‘teachers needed to consistently plan sufficient challenge into their lessons to raise pupils’ 
progress and attainment even further, notably that of the most able.’ 
 

To address this we have reviewed our curriculum intent by: 

 Introduced and begun to embed a new ambitious student led curriculum that more closely 
meets the needs of the students; providing them with the knowledge and culture capital they 
need to succeed in later life. 

 Worked with staff to ensure the curriculum is coherently planned and sequenced towards 
cumulatively sufficient knowledge and skills for future learning and employment. 

 Ensured that the breadth of the curriculum is maintained for as long as possible, only 
specialising when necessary. 

 Implemented three pathways, formal, semi-formal and informal to reduce the scope of 
adaptations required at classroom level, and increase the ability to add stretch and challenge 
at all levels. 

 
We have reviewed our curriculum implementation by: 
 

 Being rigorous in our recruitment processes and investing in the training and support of staff 
to ensure teachers have good knowledge of the subject(s) and courses they teach, including 
for those teaching outside their main areas of expertise. 

 Using a thematic approach to teaching in Key Stage 3 and a vocational approach in Key Stage 
4, allowing teachers to present information clearly, promoting appropriate discussion about 
the subject matter they are teaching. Teachers are provided with the latitude to respond and 
adapt their teaching as necessary, without unnecessarily elaborate or differentiated 
approaches. 

 The thematic and vocational approaches allows learners to remember in the long term the 
content they have been taught and to integrate new knowledge into larger concepts. 

 Assessment processes are being simplified allowing the information to be used more readily 
and effectively, removing burdens on workload but allowing checks on progress and to inform 
interventions. 

 Investing time and energy in our learning environment despite its numerous limitations so 
that it allows the learner to focus on learning.  

 Being strategic and forensic in the teaching of reading, developing learners’ confidence and 
enjoyment in reading. With primary trained teachers at Key Stage 3, their experience ensures 
reading materials are closely matched to learners’ phonics knowledge. 

 
We have reviewed our curriculum impact by: 

 Ensuring that students achieve well. Where relevant, this is reflected in results from national 
examinations.  (See examination results and student progress data).   

But more importantly for us that: 



 

9 
DP April 2022 

 Learners are ready for the next stage of education, employment or training.  This is achieved 
through life skills training and the development of resilience, confidence and cultural capital.  
We slowly allow the comprehensive support put in place for the students when they join us, 
to fall away so they are ready to face the world with curiosity, ambition and resourcefulness 
that will enable them to succeed and prosper. 

 

Areas of strength not alluded to above: 
 

 We have introduced more regular monitoring which has enabled leaders to identify quality 
shortfalls and outstanding practice and focus attention on those areas most in need of support.  
Evidence from regular internal learning walks/Poppins and book scrutinies indicates greater 
consistency and improvement in the overall quality of teaching.  

 We have improved our induction process for new teachers so they settle well and feel part of 
the The Valley team. 

 We have strengthened the use of progress information by all staff to inform teaching.  

 Teachers have good subject knowledge as shown in lesson observations.  This is reflected in the 
improving progress that students make from Year 7.  

 Teachers provide students with feedback in every lesson, recording against targets and 
attitudes to learning. The school promotes high expectations for every student with the target 
that 100% of students achieve in appropriate subjects.  Teachers track students’ progress 
closely on a lesson-by-lesson basis.  

 Monitoring shows that teachers give students helpful formative feedback during lessons as well 
as in written form, reflecting the marking policy.   Work scrutiny shows that students are 
increasingly responsive to teacher feedback.  Summative assessment and feedback occur half-
termly.  

 The marking policy, reinforced by staff training, emphasises the importance of providing 
students with the time to improve their work and follow advice.   

 Good progress and positive attitudes are recognised and reinforced as, if earned, these lead to 
valued reward activities at the end of each week.   

 Students regularly review what steps are required for progress.   

 All are given guidance on pathways to the future and have access to a diet of twenty-five hours 
of education.  This not only includes academic work but equally as important, regarding our 
context, incorporates social skills such as table manners, sharing, taking turns, and listening to 
others without interrupting.    Every minute of every day is regarded as a learning opportunity 
where students are supported, encouraged, and nurtured.  Embedded within the curriculum 
there is a breadth of opportunities, including work experience, visiting speakers, mentoring and 
educational and cultural experiences. 

 Because of the relatively small size of teaching and tutor groups, each teacher has a very good 
knowledge of students’ needs and of their academic and personal development.  Building 
relationships with students is a priority for the school.  Scaffolding learning, being flexible and 
having a secure environment is essential to meeting students’ needs.  Feedback from students 
demonstrates good progress in this area.  (Student Voice).   

 Monitoring shows that teachers adapt plans and teaching to increase access and depth of 
learning.   
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 As many students are not ‘learning ready’, ‘hard data’ often fails to show the real progress 
being made. In contrast, ‘soft data’ can amply demonstrate progress made in learning 
behaviours such as attendance, engagement, and social skills.  

 There is a very strong culture of staff reflection and debate around teaching and a strong team 
ethos.  Staff take ownership of projects and are innovative and resilient.  They consistently go 
the extra mile to support both students and other staff.    

 Progress has been made in improving literacy and numeracy across the whole school.  There is 
a detailed plan to involve students in reading regularly with emphasis on helping those who 
struggle.  Staff share with the students what they are reading, and subject teachers focus on 
key subject language.  Key words are a feature of every lesson.   

 Parents are encouraged and supported to take an active interest in their child’s progress at 
school.  Termly parents’ evenings or formal reports are used to communicate achievement and 
targets and are very well attended.  EHCP meetings are held with every student annually. 

 The school’s equality and diversity policy are effective in ensuring, amongst other things, that 
all students are assessed for examination access arrangements, given guidance on pathways to 
the future and have access to a full curriculum including opportunities such as work experience, 
visiting speakers, mentoring, educational and cultural experiences.  Adults in school 
consistently challenge stereotyping behaviours in lessons and around school. 

 Building expertise and confidence is a key priority for the CPD programme.  Internal training for 
staff has focused on assessment, safeguarding, Herts Steps and good practice in teaching and 
learning. 

 The school has supported staff to gain QTS. 

 Learning Partners are encouraged to develop their skills and take on additional responsibilities.  

 A Deputy Head is currently studying for their NPQH and is being mentored by a local 
headteacher.   

 Two Middle Leaders are working towards their NPQML. 

 The Headteacher is mentoring a newly appointed Head. 
 

Areas for development for 2021/22: 

 Ensure that all teaching is good or better. 

 Strengthen the role of subject leads in ensuring that assessment and performance data are 
used effectively to inform planning 

 Prepare our subject leaders for the deep dives in curriculum. 

 Further embed the Alternative Provision programme and bespoke timetables into the 
curriculum so that the offer best meets the needs of the students. 

 Embed and review the effectiveness of the whole school approach to literacy and numeracy 
and the use of catch-up sessions. 

 Expand the strategies for engaging students in learning and for helping them develop increased 
resilience and independence in their learning  

 With the opening of lockdown, staff to visit other sites, share good practice and moderate 
work. 
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Behaviour and Attitudes 

Grade:  Good 

Reason for the grade:    

 We have high expectations for our students and we apply these expectations consistently and 
fairly. This is reflected in the childrens’ behaviour and conduct around the school. 

“A key strength is the calm and orderly atmosphere within the school” (HIP visit Nov 2021) 

“Pupils’ conduct around the school is exemplary. They are courteous young people who happily welcome 
visitors and take good care of their environment.” (Ofsted Jan 2018) 

 Students’ attitudes to their education are positive. They are committed to their learning, know 
how to study effectively and do so, are resilient to setbacks and take pride in their achievements. 

 Students attendance is still being affected by Covid or related issues, consequently we hover 
around 90%.  Students are punctual.  Where there are issues in attendance, rigorous systems are 
implemented to address the situation expediently. 

 Relationships among students and staff reflect a positive and respectful culture. 

“Pupils are very proud of their school. They speak positively about their relationships with members of staff 
and each other. For example, one pupil spoke vividly about the staff when he described them as ‘always 
being there for you every minute of the day, no matter what’ (Ofsted Jan 2018) 

 Leaders, teachers and students create an environment where bullying, peer-on-peer abuse or 
discrimination are not tolerated. If they do occur, staff deal with issues quickly and effectively, and 
do not allow them to spread.  There is more an emphasis on students being extremely supportive 
of each other. 

 Our pastoral system focuses on rewarding students who behave well.  

 Students are keen to do well because they enjoy these rewards – as evidenced in the Student 
Council minutes and monitoring feedback. 

 We have reviewed our curriculum so that students study a more appropriate range of subjects 
that equip them better for the future.  
“Changes leaders have made to the curriculum have broadened choice and ensured that pupils are guided 
onto the courses that are most suitable for them.” (Ofsted 2018) 

 Students confirmed that they feel that staff are more adept at dealing with issues quickly and 
effectively when bullying does occur.  

 There were no permanent exclusions in the last three years. 

 

Areas of strength not alluded to above: 

 Students are happy to explain their learning and, increasingly, show pride in their achievements. 
They actively contribute to student voice and are very positive about the changes made. (See 
minutes).  

 Student risk assessments, ILPs and EHC plans are maintained and identify trigger points and best 
practice for returning a student to learning.   

 Careful monitoring of attendance is having a positive impact on attendance which has stabilised 
and is beginning to improve.  

 Phone calls are made every day to the homes of absent students and support given to parents to 
help with strategies to deal with school refusal. Every effort is made to improve attendance 
including attendance clinics for students and families and home visits by the Headteacher and 
pastoral team.  Legal challenges are also applied where necessary.  Students are always welcomed 
after an absence. Punctuality and attendance data are routinely shared with students, parents, 
and governors. (HT report to governors) 
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 All new students have a clear induction.  In addition, a range of interventions are in place to 
support those students who face significant barriers to achievement so that they can reset and 
develop new skills, guided by their tutor (who is also their mentor).  This is proving effective in 
helping students to manage behaviours and prepare for the next steps in their education and life.  

 A robust Year 6 into 7 induction programme provides these students with the very best chance to 
succeed in what can be a very challenging experience.  We have a Year 7 area and experienced 
bespoke Year 7 teachers, to continue the 'Primary' experience into The Valley. 

 Our partnership working with Woolgrove School has greatly facilitated this.  This helps integrate 
the students with as little anxiety as possible. 

 The behaviour policy ensures a whole school approach to rewarding and celebrating achievements 
and to fairly managing inappropriate behaviour. The issuing of rewards is closely monitored as a 
key component of the daily review between students and their tutors. Students speak positively 
about the ethos of the school and the school council recognise their impact on guiding positive 
change. 

 The wearing of school uniform is an accepted practice, as is the expectation that students listen to 
the teacher and each other as well as contribute to class.  The latter is a significant developmental 
step showing gradual progression for many of our students.  Staff are trained in Herts STEP de-
escalation techniques aimed at calmly encouraging students to show respect and mirror the 
respect shown to them.   

 The headteacher and four other staff members are trained as Herts Steps Trainers and attended 
yearly refreshers.  They ensure that staff are kept informed and up to date with their Herts Steps 
training.   

 Students are protective of each other and work with staff to support the common message that 
bullying is not tolerated at The Valley.  Students know that incidents of racism and bullying are 
handled promptly, consistently, and firmly – the promotion of anti-bullying and anti-racism is 
systemic throughout the school and underpinned by Life-skills assemblies.  

 Students are aware of how to keep themselves safe online. Online safety is regularly promoted 
through ICT and Learning-For-Life lessons in addition to assemblies and form time activities.  They 
are aware that they are prevented from accessing inappropriate websites on the school site which 
is protected by Hertfordshire Internet and Connectivity Service (HICS) and Netsweeper Service. 

 The students raise money or collect food for foodbanks for a variety of different charities across 
the year.   

 Students regularly volunteer to show visitors our school.  Visitors always comment on the positive 
attitudes they display. 

 The school has developed a strong partnership with the Hertfordshire Connexions Service thus 
ensuring all students receive impartial advice and a high-quality package, developing their and 
parents’/carers’ knowledge and understanding of pathways to the next stage of their education 
and future employment. 

 All KS4 students participated in further education college taster sessions. In the last four years there 
were no NEETS and students were able to sustain attendance at college.   We now need to maintain 
monitoring to ensure that this year’s cohort sustain their attendance. 

 
Areas for development 2021/22: 
 

 Reduce the need for part-time timetables for all students other than those joining the school. 

 Further reduction of incidents and time out of sessions by being proactive rather than reactive 
when responding to incidents. 
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 Become more strategic in our response to behaviour incidents by developing our MIS system. 

  Reinforce the rewards and consequences programme to lead to a further decline in 
consequences. 

 Continue to build the resilience and wellbeing of all students through mentoring. 

 Embed the new behaviour for learning policy.  

 Review the Learning-For-Life programme in the light of changing national requirements.  

 Improve our attendance and reduce our number of persistent absentees. 

 Continue to develop the ethos and culture of Intervention learning to better support the needs of 
our most complex students. 

 Continue to develop our transition processes to meet the needs of our new students. 

 

Personal Development 

Grade: Good 

Reason for the grade:   

 All students are making progress at The Valley.  For some students, this progress is more 
prominent in their social and behavioural development and others in their academic 
progress. (Evidenced through SEL and progress data) 

 Our curriculum extends beyond the academic, technical or vocational. It provides for 
students’ broader development, enabling them to develop and discover their interests and 
talents. 

“Changes leaders have made to the curriculum have broadened choice and ensured that 
pupils are guided onto the courses that are most suitable for them.” (Ofsted 2018) 

 The curriculum and our wider work support students to develop their character – including 
their resilience, confidence and independence – and help them know how to keep physically 
and mentally healthy. 

“One parent expressed the views of many, commenting, ‘This school and everyone in it is 
giving my child a future.” (Ofsted 2018) 

 At each stage of the students’ education, we prepare students for future success in their next 
steps 

“The school’s approach to transition is proactive and thorough at all key stages. Staff work 
very closely with pupils and their families before they join the school. The bespoke transition 
programme, which includes a range of activities, helps pupils and their families to get to 
know their new school very well. 

You make sure that pupils and their families are well prepared for the move to college. Staff 
make every effort to ensure that pupils will be successful when they start their new college 
and any anxieties are kept to a minimum. Leaders ensure that pupils in Year 11 make regular 
visits to their post-16 destinations to ensure that their transition is seamless.” (Ofsted 2018) 

 Through our Learning-For-Life programme we prepare students for life in modern Britain by: 
equipping them to be responsible, respectful, active citizens who contribute positively to 
society; developing their understanding of fundamental British values; developing their 
understanding and appreciation of diversity; celebrating what we have in common and 
promoting respect for the different protected characteristics as defined in law. 
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 Attainment is different for each pupil, reflecting their wide range of needs. By Year 11, one 
may get an Entry Level 1 in English, another a GCSE pass. 

 The school analyses the performance of students within different groups and, because of 
students’ distinctive needs, maintains a sharp focus on individual attainment and progress.  
 

 

Effectiveness of Leadership and Management 

Grade: Good 

Reason for the grade:  
 All leaders have a clear and ambitious vision for providing high-quality, inclusive education 

and training to all. This is realised through strong, shared values, policies and practice.  (See 
four Whole School Goals) 

 All Leaders recognise the need to ‘future proof’ the school.  This has resulted in the Head 
completing a restructure resulting in reducing the SLT by almost half to combat a significant 
in-year deficit. 

 As leaders we focus on improving staff’s subject, and pedagogical content knowledge to 
enhance the teaching of the curriculum and the appropriate use of assessment. The practice 
and subject knowledge of staff are built up and improve over time.  (Monitoring cycle and 
CPD programme) 

 Leaders aim to ensure that all learners complete their programmes of study. We provide 
appropriate support for staff to make this possible.  Where staff do not respond to 
comprehensive levels of support, appropriate systems and processes are followed to remove 
ineffective practice expediently. 

 As leaders we engage effectively with students and others in our community, including – 
where relevant – parents, carers, employers and local services. 

 As leaders we take wellbeing seriously.  We are realistic and constructive in the way that we 
manage staff, including their workload. 

 We maintain an ‘open door policy’ and make ourselves accessible so we can protect our staff 
from bullying and harassment 

 Our Governing Board understand their role and carry this out effectively. They ensure that 
we have a clear vision and strategy and that resources are managed well. They hold us as 
leaders to account for the quality of education delivered. 

 Our Governing Board ensures that we fulfil our statutory duties, for example under the 
Equality Act 2010, and other duties, for example in relation to the ‘Prevent’ strategy and 
safeguarding, and promoting the welfare of students. 

 We have implemented and embedded a culture of safeguarding that supports effective 
arrangements to: identify learners who may need early help or who are at risk of neglect, 
abuse, grooming or exploitation; help learners reduce their risk of harm by securing the 
support they need, or referring in a timely way to those who have the expertise to help; 
manage safe recruitment and allegations about adults who may be a risk to students. 

We have: 

 Implemented a new leadership team where roles and accountabilities are clearly defined. 

 Ensured that appropriate succession planning is in place to allow for smooth transition in 
the event of a change in Leadership. 
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 A  Middle Leadership structure which provides clear routes of potential career 
advancement within the school. 

 Ensured that safeguarding is effective. (Ofsted 2018) 

 Begun to introduce a student led curriculum that more closely meets the needs of the 
students. 

 Begun to introduce an assessment system which allows staff to use data more readily to 
inform planning. 

 Reviewed our Teaching and Learning monitoring cycle to ensure it is fit for purpose.  This is 
clearly evidenced when comparing the SEF with the SDP. 

 Headteacher continually reviews Performance Management Targets of staff to ensure they 
are better focused, with measurable and specific success criteria, so that all staff are held 
to account. 

 ILPs have been further developed and staff are more consistently using them to inform 
planning. 

 
 

Areas for development in 2021/22: 
 

 Continued partnership work with local schools, colleges and businesses. 

 Embed new roles and responsibilities of leadership team with regards to change of school 
leadership in September 2021 

 Provide support for new middle leaders. 

 Develop the role of the numeracy lead and extend our whole school numeracy provision. 

 Appoint a new SENCO and extend our whole school intervention provision. 

 Aid the Deputy Head in training for headship.  

 Project manage the new build on the school site and ensure they are completed expediently. 

 Review the rewards structure and ensure it is fit for purpose. 

 Develop further the transition plan in place for the Year 7 joining The Valley in September 2022.  

 Work with Governors to expedite their familiarity with The Valley School and assist in their ability to 
be effective critical friends. 

 Continue to ensure there are rigorous and robust systems for safeguarding and ensure all statutory 
safeguarding requirements are met.  

 Ensure safeguarding continues to be evident, monitored and tracked using the CPOMS system 
throughout all areas of the school. 

 Continue to develop relationships so leaders work closely with external agencies and ensure pro-
action is key to the school’s safeguarding practice.  

 Ensure leaders routinely and systematically communicate and record their concerns regarding 
Persistent Absence with the LA. 

 Continue to monitor and embed the new curriculum.  
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The Valley Response To Covid 
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Leadership During Lockdown: 

 Comprehensive risk assessments have been written and updated at least monthly to ensure 
safe working practices within the school. 

 Individual risk assessment has been put in place for the most vulnerable. 

 Virtual wellbeing staff meetings were held weekly to ensure regular staff contact and 
support. 

 New operating procedures were produced and shared with all stakeholders to ensure safe 
working practices. 

 A remote learning policy was written and shared with all stakeholders. 

 Leadership responsibilities were revised to ensure clear strategic direction throughout the 
lockdown process. 

 
Summary of post Covid return of students and how we know how it is going: 
 
Starting point  

 We adopted a 5-strand approach to remote learning of live lessons, online assignments, 
paper-based learning, parent led activities and on-site practical classes during lockdown for 
our students working remotely.    

 Staff responded well to the new ways of working and we taught the curriculum as far as 
possible.  

 In school we provided remote learning and Alternative Education Provision was continued 
for our hard-to-reach students.  

 Tutors made (at least) weekly wellbeing calls to all students. This acted as a supportive layer 
separate to welfare checks.   

 The Pastoral team initiated regular communication with external agencies to co-ordinate 
support for our most vulnerable students.  

 Students received weekly timetabled group wellbeing lessons.   
 
On return main adjustments  

 Increased Wellbeing lessons for Covid and lockdown wellbeing discussions.  

 We have worked with staff to undertake a series of high challenge, low stake assessments 
to see if deficits have widened, remained constant, or closed.  

 Curriculums have been adjusted to audit deficits, reteach materials and reinforce learning.  

 A rolling programme of every student having their reading age tested has also been initiated 
to track the impact lockdown has had on students’ literary skills.  

 Covid catch-up funding has been used to provide more one-to-one support to help fill 
identified deficits.  

 Students have adjusted well on return to school.  Dashboards show improved attendance, 
reduction in negative behaviours and increases in positive behaviours, compared with 
similar periods over the last few years.  

 


